Introduction
Using technologies to conduct online learning make teaching more versatile, and can also reduce the restriction of traditional teaching. In the past, various skills, personal characteristics, and accumulated knowledge accomplished by students during school time were mostly recorded by papers, or sometimes could not even be recorded by papers (e.g., sounds and videos) (Abrami & Barrett, 2005) . Hence, it seems to be more important to use e-Portfolio to collect students' works in order to present their great efforts, progress, and self-reflection and also to achieve the purpose of sharing.
Past research pointed out that learning motivation is the most important factor affecting learning. Students who have higher learning motivation enhance their learning experience and improve their learning outcomes. Lack of learning motivation can make students less willing to learn and affect their performances (Cole, Feild, & Harris, 2004; Pintrich & Groot, 1990) . From the above, students' learning motivation is an important part of the learning process in an actual teaching environment. Consequently, this study will incorporate factors of learning motivation to be explored. Self-efficacy has been an important factor of affecting learners' learning performances in the learning process (Bandura, 1997) . Is the Internet self-efficacy an important factor in affecting learners' learning performances in the learning process? Several research studies have confirmed that the level of learners' Internet self-efficacy could affect their learning outcomes on the Internet (Joo, Bong, & Choi, 2000; Peng, Tsai, & Wu, 2006; Thompson, Meriac, & Cope, 2002; Tsai & Tsai, 2003) , and it could also influence their intention to continue using the Internet Hsu, Chiu, & Ju, 2004) , perceived usefulness toward the Internet (Liaw, 2008) , and perceived ease of use toward the Internet (Wei & Zhang, 2008) . Hence, we found that the Internet self-efficacy played an important role in learning content on the Internet. In terms of our research, investigating learners' Internet self-efficacy is going to be an important issue. E-Portfolio is an electronic portfolio information system. To construct an information system is important because it requires a lot of money and time investment and many system developers. Hence, assessing whether or not an information system is necessary seems to be quite important. System satisfaction was one of the indicators of assessing an information system (Bailey & Pearson, 1983; Gelderman, 1998; Ives, Olson, & Baroudi, 1983; Wang, 2003) . In this study, integrating e-Portfolio system into students' learning process and implementing the system were two tasks for the researchers. The students would face a totally different operating flow, such as computer and system operation, Internet usage, and digitizing the papers, etc., and these are all issues that they need to overcome. In addition, students' resistance is one of the obstacles in implementing the system. Owing to system satisfaction could influence users' intentions to use the system (Liaw, 2008; Wang, 2003) , and students' e-Portfolio satisfaction is one of the highlights of this study.
According to the above description, we propose the following research questions:
1. Does gender have any significant differences in Internet self-efficacy? 2. What are the influences of the learning motivation, Internet self-efficacy, and e-Portfolio satisfaction in the use of ePortfolio? 3. Are there significant differences in learning motivation and Internet selfefficacy between the experimental and control group?
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E-Portfolio
The main purposes of e-Portfolio are to record students' learning experiences and archives. By collecting these records, the physical evidence of their growth in learning can be reflected upon as they adjust their learning strategies and goals, and to provide a concrete direction for their future development plan. In recent years, e-Portfolios have become more and more important in the education field. For example, in Australia, students in many schools have developed e-Portfolios using readily-accessible presentation or Web-publishing software. Today, using technologies to conduct online learning make teaching more versatile, and can also help reduce the restriction of traditional teaching. So, the e-Portfolio system has become a major self-learning plathas become a major self-learning platform that supports self-reflection and sharing of ideas over the Internet. Using e-Portfolio to collect students' works to present their great efforts, progress, and self-reflection is important. Also, such collections of work can achieve the purpose of sharing (Christen & Hofmann, 2008) . The researchers investigated the impact of students' learning motivation, Internet selfefficacy, and e-Portfolio satisfaction toward the use of e-Portfolio in this study. 
The Learning Motivation
Learning motivation is defined as the cause of learners' activities and interests which drives learners to conduct and maintain their learning activities, and is also the internal drive that makes learning activities move toward meeting goals set-up by instructors (Pintrich & Groot, 1990) . By definition, learning motivation would boost learners' learning activities and achieve learning goals established by instructors. In Educational Psychology, learning ability and learning motivation have been seen as two subjective conditions of understanding learners. The learners' learning motivation could affect their learning outcomes directly (Coffin & MacIntyre, 1999; Cole, et al., 2004) . Hence, learning motivation is an important topic in education, and that is why the researchers include learning motivation as one of the research topic.
The Internet Self-efficacy
Internet self-efficacy was extended from the self-efficacy in the social learning theory of Bandura (1997) . Self-efficacy refers to one's capabilities in executing some tasks or facing challenges. They can anticipate how much work they could finish or how big the challenge they could face. Learners with low self-efficacy lacked confidence of their capabilities; they would accept but not question the information they received because they were not confident about their capabilities. On the contrary, learners with high self-efficacy had their own learning styles and were confident about their capabilities (Murphy, et al., 1988) . Learners' self-efficacy has a correlation with learning performances (Multon, Brown, & Lent, 1991) . Furthermore, the level of learners' self-efficacy could be as an effective predictor on assessing the performance of learning outcomes (Lane, Lane, & Kypriannou, 2004; Multon, et al., 1991) . With respect to Internet self-efficacy, it has been defined as one's assessment of his/her capabilities to use the Internet and accomplish Internet assignments (Eastin & LaRose, 2000; Tsai & Tsai, 2003) . Users who have no confidence in using the Internet, not satisfied with their Internet skills, or uncomfortable in using of the Internet would be regarded as low Internet selfefficacy learners (Eastin & LaRose, 2000) . Some studies mentioned that Internet selfefficacy would influence intention to the use of certain information systems Roca, Chiu, & Martínez, 2006; Wei & Zhang, 2008) , and learners with high Internet self-efficacy were more energetic in using e-learning systems than learners with low Internet self-efficacy. With regard to Web searching, when people with high Internet self-efficacy face difficulties or fail in using the Internet, they would be more likely to confront these setbacks than ones with low Internet self-efficacy and use different strategies to achieve the searching goal (Tsai & Tsai, 2003) . That is, learners with high Internet self-efficacy had better performance than ones with low Internet self-efficacy in implementing network tasks and having their learning outcomes on the Internet affected (Peng, et al., 2006; Tsai & Tsai, 2003; Wang & Newlin, 2002; . Therefore, we know from the above that learners' Internet self-efficacy is an important issue in online learning environment.
The e-Portfolio Satisfaction
Satisfaction refers to an emotional reaction or effect towards a thing, and the same definition is adopted into information system. Bailey & Pearson (1983) defined the satisfaction as the sum of positive and negative feelings or attitudes. Oliver (1977) proposed that satisfaction is the assessment of emotion as whether system users have the same expectations of the system after using it. Consequently, e-Portfolio satisfaction in this study is de-fined as the level of satisfaction after using the e-Portfolio system. User satisfaction was one of the indicators of assessing whether or not an information system is successful (Bailey & Pearson, 1983; Gelderman, 1998; Ives, et al., 1983; Wang, 2003) . Higher user satisfaction denoted that there would be a higher intention to continue using the system and less likely to complain (Delone & McLean, 2003; Liaw, 2008; Wang, 2003) . Thus, in this study, the researchers consider that e-Portfolio satisfaction is quite important, and include this variable into the research.
The Major Function of e-Portfolio
In the current study, the researchers developed an e-Portfolio system as the self-learning system. Figure 1 shows the architecture and major functions of the system, respectively include the e-Portfolio homepage, personal portfolio, course forum, profile, friends, and resume. The e-Portfolio homepage provides the latest topic, news, tag cloud, and login functions, as Figure 2 shows. From this homepage, learnure 2 shows. From this homepage, learners can find the latest topics that were posted, the news of learning information and announcements, and the most popular tags among tag clouds. The personal portfolio can manage personal articles and files, such as adding a new discussion or deleting an old post. The course forum is a powerful learning tool for both students and instructors because it can support interaction and collaboration among students and instructors. The instructors can raise topical discussions in order to enhance group interactions, and promote self reflection among students. The profile function provides the basic information of the user like nicknames, e-mail, etc. The friends function connects the users with friends and others who work, study, and live around them, thus making it easy to access friends' portfolios. The last, the resume function, let learners create personal online resumes. E-Portfolio features are as shown in table 1 and figure 1.
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Research Hypothesis
Responding the Research Question 1
The gender differences in Internet self-efficacy had been regarded as one of the important research topics (Torkzadeh & Van Dyke, 2002; Tsai & Lin, 2004; Tsai M.-J. & Tsai, 2010; , and till now, this issue has not seen a consistent conclusion yet. Some studies proposed that gender gap had no significant difference in Internet self-efficacy (Torkzadeh & Van Dyke, 2002; Tsai & Tsai, 2010) . Besides, some research indicated that females had higher Internet self-efficacy than males (Tsai & Lin, 2004) , but others had totally opposite results that the males higher Internet self-efficacy than the females . There were many studies that investigated gender differences in Internet self-efficacy, but all with the different results. Today, many students experience access to the network and have similar learning experiences for both boys and girls. The researchers assume that college students will also show no significant gender differences. Therefore, we propose the following research hypothesis:
 H1: Gender has no significant difference in Internet self-efficacy. 
Responding the Research Question 2
Peng, mentioned that the Internet self-efficacy was an important factor in influencing students' motivation, interests, and performance at college level. Students' learning motivation would influence their attitudes towards the Internet (Coffin & MacIntyre, 1999) , and attitudes toward the Internet can affect Internet self-efficacy . From the literature, we know that there is an inseparable relationship between the Internet self-efficacy and learning motivation, but there was less research investigating the relationship between these two factors. Therefore, this research would investigate the relationship between learning motivation and Internet selfefficacy of students using e-Portfolio, and we propose the following research hypothesis:
The learning motivation is a significant predictor of Internet self-efficacy.
The computer self-efficacy would influence students' satisfaction in online learning process (Wu, Tennyson, & Hsia, 2010) , which also means that computer self-efficacy has certain influence on information systems. Some literature also indicate that Internet self-efficacy has a significant correlation with users' satisfaction toward using the system to conduct learning. Roca, Chiu, & Martínez (2006) proposed that Internet self-efficacy has an indirect correlation with system satisfaction. Sun, Tsai, Finger, Chen, & Yeh (2008) , Shu-Sheng Liaw, et al (2007) , and Chu & Chu, (2010) focus on this issue and propose the hypothesis. The results indicated that there is a significant correlation between Internet self-efficacy and system satisfaction. Moreover, from the research of Liaw (2008) , Internet self-efficacy is the significant predictor of system satisfaction. In an era that Web-based learning has become more prevalent, the research about Internet self-efficacy and system satisfaction from users' points of view has become more important. In this study, the researchers use the term "e-Portfolio satisfaction" to assess the students' satisfaction toward the use of e-Portfolio. Therefore, the research hypothesis for this topic is:
 H3: Internet self-efficacy is a significant predictor of e-Portfolio satisfaction.
Responding the Research Question 3
The students in this study had been divided into two groups, the experimental group (e.g., e-Portfolio users) and the control group (e.g., non-users). The students in the experimental group were well-trained in the use of an e-Portfolio system and actually operated it in class with the teachers; so they were familiar with the system operation. One of the central issues in this study is whether or not the learning motivation and Internet self-efficacy have significant differences between students in the experimental and control groups. Therefore, the researchers propose the following research hypotheses:
 H4: There are the significant differences in learning motivation between the experimental group and the control group.
 H5: There are the significant differences in Internet self-efficacy between the experimental group and the control group.
Methodology
Participants
This study focused on the relationships among learners' learning motivation, Internet self-efficacy, and system satisfaction, by investigating the impact of the above three factors on the use of e-Portfolio. The subjects were college students enrolled at a university in Taoyuan, Taiwan.
The data collection consisted of a pilot study and a written questionnaire. Data col- In February 2010, the researchers conducted a second e-Portfolio system of training, and at the end of April 2010, issued a formal questionnaire survey to participants, in which 443 questionnaires were received. A total of 277 male students (62.5%) and 166 female students (37.5%) returned the survey. The researchers then divided students into two groups: the experimental group and the control group. The experimental group was trained in using our e-Portfolio system before the semester, and later when the system was incorporated into the teaching of the classes. Thus, students were familiar with the system, and included 296 students (66.8%). On the contrary, the students in the control group adopted traditional teaching methods and were non-users of e-Portfolio, counting at 147 students (33.2%).
Factor Analysis
A 7-point Likert scale ranging from 1 (strongly disagree) to 7 (strongly agree) was developed for the measurement. For the purpose of understanding the structure of the items in learning motivation, the researchers utilized the principal component analysis for extraction method and Kasier normalization for the rotation method of varimax. There were three principles of item deletion: (1) the eigenvalues need over 1 for extraction factor; (2) deleting items was based on the relevant factor greater than 0.5 and the non-relevant factor less than 0.5; and (3) abandon the factor which it was less than three items. No items needed to be deleted from the initial learning motivation questionnaire.
The cronbach' α for the two factors of the learning motivation, respectively were 0.74 (Intrinsic goal orientation, 4 items) and 0.76 (Extrinsic goal orientation, 4 items). The cronbach' α of the whole learning motivation questionnaire is 0.73 and the total variance explained is 57.76%. Therefore, the two factors of learning motivation can be considered well sufficiently reliable for researching students' learning motivation.
The same process was used to understand the structure of factors of the Internet self-efficacy questionnaire. There was reduced one item from the initial 22 items, and then divided into three factors: General Internet self-efficacy, Communicative Internet self-efficacy, and Web-learning Internet self-efficacy. The cronbach' α for the three factors of Internet self-efficacy, respectively were 0.91 (General Internet self-efficacy, 10 items), 0.90 (Communicative Internet self-efficacy, 4 items), and 0.89 (Web-learning Internet self-efficacy, 7 items). The cronbach' α of the whole Internet self-efficacy questionnaire is 0.93 and the total variance explained is 62.97%. Therefore, the three factors of Internet self-efficacy can be considered well sufficiently reliable for researching students' Internet self-efficacy.
The same process was used to understand the structure of the factors of the e-Portfolio satisfaction questionnaire. The original 12 item questionnaire was reduced to 8 items, with two factors. The first one is Function satisfaction and the other is Community satisfaction. The cronbach' α for the two factors of the e-Portfolio satisfaction, respectively were 0.83 (Function satisfaction, 4 items) and 0.85 (Community satisfaction, 4 items). The cronbach' α of the whole e-Portfolio satisfaction questionnaire is 0.87 and the total variance explained is 68.75%. Therefore, the two factors of the e-Portfolio satisfaction can be considered well sufficiently reliable for researching students' e-Portfolio satisfaction.
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Results
Correlations among learning motivation, Internet self-efficacy and e-Portfolio satisfaction
In Table 2 , we can find that the three factors in Internet self-efficacy had higher correlations to the intrinsic goal orientation than the extrinsic goal orientation. The general Internet selfefficacy (r = .51, p < .01) has the highest correlation to the intrinsic goal orientation in the Internet self-efficacy, Web-learning Internet self-efficacy (r = .50, p < .01) was the second, and then communicative Internet self-efficacy (r = .37, p < .01). With special reference to the e-Portfolio satisfaction, the two factors had better correlations to the Internet self-efficacy, with three factors, respectively Web-learning Internet self-efficacy (r > .43, p < .01) was the highest, communicative Internet self-efficacy (r > .32, p <.01) was the second, and general Internet self-efficacy (r > .39, p < .01) was the last. It seemed that students with higher learning motivation tended to display more positive perception toward Internet self-efficacy, as well as higher Internet self-efficacy the better e-Portfolio satisfaction the students had. 
T-test for gender and group differences
Independent-samples T-test was utilized to test the significance of the difference between genders, and the same method examined the group differences. The results are presented in Table 3 and Table 4 . Among the variables ex-3 and Table 4 . Among the variables exand Table 4 . Among the variables ex-4. Among the variables ex-. Among the variables examined in the study, there was no significance at the level of .05. Thus, no significant differences between males and females in general Internet self-efficacy, communicative Internet self-efficacy, and Web-learning Internet selfefficacy existed. But, special attention should be paid to general Internet self-efficacy (t = -1.96, p = 0.05) when the .10 level of significance was used.
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The students using the e-Portfolio system were grouped into the experimental group, and the other non-users were grouped into the control group. Independent-samples T-test was shown in Table 4 . Excluding extrinsic goal ori-4. Excluding extrinsic goal ori-. Excluding extrinsic goal orientation (t = 1.05, p = 0.29), the others were significant, respectively were intrinsic goal orientation (t = 2.82, p = 0.01), general Internet self-efficacy (t = 2.87, p < 0.01), communicative Internet self-efficacy (t = 3.27, p < 0.01), and Web-learning Internet self-efficacy (t = 4.91, p = 0.00). This finding could show that the experimental group has a higher intrinsic goal orientation and higher Internet self-efficacy of all three factors than the control group. 
Stepwise Multiple Regression Analysis
For the purpose of testing research hypothesis 2 and 3, the stepwise multiple regression analysis was proposed. The result of regression analysis is shown in Table 5 . For the research hypothesis 2, the results revealed that the learning motivation (t = 10.67, p < 0.001) was the significant predictors of Internet self-efficacy, and total variance explained of Internet selfefficacy was 28%. The researchers then utilized the factors of the learning motivation as the independent variables and the factors of the Internet self-efficacy as the dependent variable, as Table 5 shows. Intrinsic goal orientation (t = 8.97, p < 0.001) and extrinsic goal orientation (t = 3.67, p < 0.001) were the significant predictors of general Internet self-efficacy, with the 29% contribution. In addition, the independent variables of intrinsic goal orientation (t = 5.77, p < 0.001) and extrinsic goal orientation (t = 3.40, p < 0.01) could predict the communi-
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Volume 4, No. 1, October, 2011 cative Internet self-efficacy, with the 17% contribution. Finally, intrinsic goal orientation (t = 8.80, p < 0.001) and extrinsic goal orientation (t = 3.56, p < 0.001) were the significant predictors of Web-learning Internet self-efficacy, and 28% of Web-learning Internet self-efficacy was explained. Thus, the research hypothesis 2 was supported. For research hypothesis 3, Table 5 showed the Internet self-efficacy (t = 9.32, p < 0.001) was the significant predictor of e-Portfolio satisfaction, and total explained variance of Internet self-efficacy was 23%. In more detail, Web-learning Internet self-efficacy (t = 3.59, p < 0.001) and general Internet self-efficacy (t = 2.06, p < 0.05) were the significant predictors of function satisfaction, with the 20% contribution. In addition, Web-learning Internet self-efficacy (t =5.62, p < 0.001) and communicative Internet self-efficacy (t = 2.08, p < 0.05) were the significant predictors of community satisfaction, and 21% of community satisfaction was explained. Thus, the research hypothesis 3 was supported.
Discussions
In this study, we used the factor analysis for testing the reliability of the questionnaire, analyzing the correlations among variables, independent-sample T-test for gender differences and group differences (experimental and control group), and the stepwise multiple regression analysis for the relationships among variables.
Gender Differences in Internet Self-efficacy
In past research, there was no confirmed result in gender differences of Internet selfefficacy (Torkzadeh & Van Dyke, 2002; Tsai & Lin, 2004; Tsai & Tsai, 2010; The Effect of e�ortfolio Satisfaction on Students� Learning Motivation and Internet Self-efficacy Volume 4, No. 1, October, 2011 2006). In our research, the university students had no significant difference between genders in Internet self-efficacy, as shown in Table 3 . This finding was different from previous research (Peng, et al., 2006; Tsai & Lin, 2004; . Tsai and Lin (2004) indicated that female students took a dominant position than male students at the senior high school level. The explanation may be that the students were in single-sex classes, and females were probably compared with each other in their confidence toward use of the Internet. However, the students of this study were not in single-sex classes and at a university level, with the result that the females with higher Internet self-efficacy did not exist. In addition, the male students were found more confident toward Internet self-efficacy at a university level in other research studies (Peng, et al., 2006; , but this finding was not found in this research. Reason might be that Internet skills are basic skills to all university students, and female students may spend more time on the Internet than before, with the result that males with higher Internet self-efficacy did not exist in current study.
The genders we found in our study had the same Internet self-efficacy, and that was the same as Tsai and Tsai (2010) mentioned. At the university, students have more and more opportunities to participate in online courses and e-learning systems, like this e-Portfolio system. Students in this study were enthusiastic in using e-Portfolio systems. Barker (2006) proposed that the Internet is the most frequently used media for e-Portfolio, and our system provides discussion with peers and directors, uploading capabilities of homework, making friends, and composing online resume, etc. Therefore, there was no gender difference in Internet self-efficacy for this study, with results being the opposite in that the gender gap was narrowed.
Stepwise Multiple Regression Analysis among Variables
From Table 2 , the researchers found that there were correlations among all of the factors in learning motivation and in Internet selfefficacy, which confirmed to what Peng, et al. (2006) mentioned. Furthermore, the intrinsic goal orientation and extrinsic goal orientation in the learning motivation were the significant predictors of the factors in Internet self-efficacy in the e-Portfolio environment (shown in Table  5 ). As a result, we can say that learning motiva-). As a result, we can say that learning motivation had a positive correlation and could be an effective predictor to Internet self-efficacy; students with higher learning motivation tended to display more positive perception in Internet self-efficacy. It might be said that students with higher learning motivation might find learning interesting in e-Portfolio, thus leading to further use of e-Portfolio. Thus, students would then have higher Internet self-efficacy.
The finding coincided with those of ShuSheng Liaw (2007) and Sun, et al. (2008) , and there were correlations between Internet selfefficacy and e-Portfolio satisfaction (shown in Table 2 ). Moreover, the regression analysis corroborated with Liaw (2008) , and the Internet self-efficacy was the significant predictor of the e-Portfolio satisfaction in e-Portfolio. The Web-learning Internet self-efficacy was a key factor that predicted function satisfaction and community satisfaction (Table 5) . Conse-5). Conse-). Consequently, Internet self-efficacy had a positive correlation and could be an effective predictor to e-Portfolio satisfaction; students with higher Internet self-efficacy tended to show more positive perception toward e-Portfolio satisfaction, and Web-learning Internet self-efficacy played an important role in influencing e-Portfolio satisfaction. We could say that students with higher Internet self-efficacy would have more confidence in using e-Portfolio, and be less likely to reject the system. Thus, students would then have higher e-Portfolio satisfaction.
Groups Differences in Intrinsic Goal Orientation of Learning Motivation and Internet Self-efficacy
Finally, the researchers compared the difference between the experimental group and the control group, and the e-Portfolio system users and non-users respectively. Table  4 showed that every factor had a significant difference between groups except for the extrinsic goal orientation. e-Portfolio system can upgrade students' intrinsic goal orientation for several reasons. First, e-Portfolio is the online self-learning platform, providing functions for learners to record their learning processes and learning achievements, sharing their learning experiences and goals, reflecting on the learning, and discussing with peers and instructors that all contributes to learning (Ahn, 2004; Barrett, 2001 ). Second, learning in an e-Portfolio environment is unlike learning in the traditional classroom. It offers diverse learning for students, with the result of increasing students' interest in learning. Finally, traditional teaching is teacher-oriented, and e-Portfolio transforms the mode to student-oriented, that is, the students plan their own learning. Besides, e-Portfolio system also upgrades the students' Internet self-efficacy. The e-Portfolio users were going to have more Web-learning experience than non-users, and that would increase their confidence toward the Internet.
Conclusions
Several findings are concluded from the current study. First, the researchers found that gender differences in Internet self-efficacy were not present among university students. Further, learning motivation was a significant predictor of the Internet self-efficacy and that Internet self-efficacy could significantly predict the e-Portfolio satisfaction. Finally, the intrinsic goal orientation of the learning motivation and Internet self-efficacy were significantly different between e-Portfolio system users and non-users.
The findings from this study have following educational implications for e-Portfolio learning.
1. According to previous research, intrinsic goal orientation and Internet self-efficacy would affect academic performance (Cole, et al., 2004; Joo, et al., 2000; Peng, et al., 2006; Pintrich & Groot, 1990; Thompson, et al., 2002) . As revealed in this study, hypothesis 5 was supported. It means that the e-Portfolio system can upthe e-Portfolio system can upe-Portfolio system can up--Portfolio system can upgrade students' intrinsic goal orientation and Internet self-efficacy. 2. As revealed in this study, hypothesis 2 was supported. The intrinsic goal orienThe intrinsic goal orientation and extrinsic goal orientation in the learning motivation were significant predictors of the factors in Internet selfefficacy in e-Portfolio environments. This means that students with higher learnstudents with higher learning motivation will tend to display more positive perceptions toward Internet selfefficacy. In other words, it might be said that students with higher learning motivation might have encouraged their learning interest to use the e-Portfolio to help with self learning, and thus, increasing the overall use of e-Portfolio.
Given the findings mentioned above, the researchers suggest that instructors incorporate e-Portfolio systems into their classroom instruction to encourage students to take control of their learning and self-evaluation processes. Future research could be aimed toward investigating academic performance of e-Portfolio users as compared to others, or investigate external variables that may influence the success of e-Portfolio users.
